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ABSTRACT

The study explored the experiences of junior high school Math teachers
in dealing with learners struggling in Mathematics School Year 2023-
2024. In order to fulfill the goal of this study, the researcher employed
descriptive phenomenological approach. The participants shared their
experiences in dealing with the math anxieties of their students and
how did they deal with them. Based on the responses on the lived
experiences of Math Teachers in dealing with students struggling in
mathematics, three main themes were formulated. This includes (1)
Challenges Faced by Mathematics Teachers; (2) Varied Emotional
Experiences of Students in Mathematics Class; and (3) Aversion to
Problem-Solving. Meanwhile on the strategies that maybe proposed to
address students’ concerns struggling in mathematics, three themes
were formulated. This includes (1) Strategies to Support Mathematics
Learning; (2) Engaging and Supportive Learning Environment; and (3)
Personalized Support and Differentiated Instruction. The experiences
shared by teachers reflect the multifaceted nature of mathematics
subject, highlighting the importance of addressing learning gaps and
providing adequate support for struggling students.
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INTRODUCTION

Mathematics is an essential part of daily life. Calculating time and money is a regular
phenomenon in life. When someone buys something from the corner store, they must count
dimes and nickels. Even a cook needs math to mix the correct proportion of ingredients while
making food. There is no engineer, scientist, or medical doctor without excellent math skills.
Many people think that they will need the most math for counting, but math is more than
numbers and counting (Senor, 2019). Dunn (2019) argued that math develops one's problem-
solving and critical thinking skills throughout life and that these math skills contribute to
being good citizens who think rationally and logically. Therefore, math is needed for
personal, professional, social, and civic lives. However, it is undeniable that some students
still encounter anxiety in Math subjects.

The teacher's anxiety negatively affects students' achievement. The result is that math is
complex and obscure for most elementary students (Rudyanto & Ghufron, 2019), and
"mathematics” is like a lion™ for them.

The attitude of pupils and time frames were the foremost problems encountered by teachers
in handling students in Mathematics. Time-consuming lessons, pupils' mentality, and
perception of Mathematics skills and competencies were the negative factors that stood in the
way of teaching and learning Mathematics (Mojica, 2019).

According to Haertsch (2018), some challenges to teaching students struggling with
mathematics in primary school are identifying struggling math learners and identifying best
instructional practices. However, Haertsch tried to identify the best practices for teaching
students struggling with mathematics in primary school. These include using explicit
problem-solving instruction, problem-solving instruction through algebraic reasoning, and
using technology to support teacher-direct instruction.

Considering the discussions above, the junior high school math teachers in the Eastern Samar
Division experienced difficulty dealing with their students. The research believes that, hence,
a study is needed to explore the lived experiences of the secondary math teachers in Eastern
Samar Division and serve this as a basis for improving the learners’ performance in their math
subjects.

Furthermore, studies have yet to be conducted on the lived experiences of math teachers in
dealing with students struggling in Mathematics, particularly in the Division of Eastern
Samar. Also, this study ascertains the strategies and interventions that the teachers employed
in dealing with these students, which led to uncovering innovative strategies for addressing
student difficulties in math. The researcher also argues that exploring the teachers' lived
experiences in dealing with students struggling in Mathematics could inform the development
of targeted interventions, policies, and practices to improve math education outcomes for all
students in the region.
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Statement of the Problem

This study explored the experiences of junior high school Math teachers in dealing with
students struggling in Mathematics School Year 2023-2024.

Specifically, the study aimed to answer the following questions:

1. What are the lived experiences of Math teachers in dealing with students struggling in
Mathematics?

2. What strategies maybe proposed to address students’ concerns struggling in
Mathematics?

RELATED LITERATURE AND STUDIES

People, especially students, have math anxiety. According to Khasawneh et al. (2021), math
anxiety is a feeling of tension and apprehension that interferes with math performance ability,
the manipulation of numbers, and the solving of mathematical problems in a wide variety of
ordinary life and academic situations”. Mathematics anxiety is a natural phenomenon in
today's society in many countries around the world. In this study, math anxiety is a common
problem found and observed in students at the secondary level from different public
secondary schools, which reduces students' interest in learning mathematics and hinders the
students' complete potential learning.

According to Furner & Duffy (2022), Mathematics teachers may sometimes take on the role
of counselors to address the "math anxiety” in their classrooms. Today, math anxiety is
natural and is a factor in attracting young people to many fields. By the time young people
reach middle school, they have developed certain dispositions toward mathematics. It is
essential that all students feel confident in their ability to do mathematics in an age that relies
so heavily on problem-solving, technology, science, and mathematics.

A negative attitude toward math causes some math teachers to assume the role of counselors,
motivators, and even cheerleaders in their classrooms to address the needs of students who
dislike or are fearful of mathematics. Regarding statistics or mathematics in general, students
need to leave their K-12 classroom with a positive mindset concerning math and math
instruction. As Stoehr (2019) points out, math anxiety can begin with elementary-aged
students and, if not corrected and addressed early, can be carried with them for life. In this
study, the secondary students’ Math anxiety is studied and analyzed based on teachers'
experiences in dealing with them. However, it is true that secondary students first undergo the
elementary stage, which should be the primary stage for students to grow, learn, and gain
interest in Mathematics.
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Choe et al. (2019) found that greater levels of math anxiety were linked with a propensity to
select more accessible, low-reward problems over more complex problems. They contend
that addressing this robust math anxiety-avoidance connection can increase interest and
success in related course fields. This study is open to many causes or reasons for students'
problems with math anxiety.

Skagerlund et al. (2019) found that math anxiety impairs students' working math ability. It is
critical to ensure confidence and be well-prepared in mathematics if they will compete for
such high-tech jobs today and in the future. Suppose people are to build math confidence in
students. In that case, math teachers need to address the issue of math anxiety head-on, which
often manifests itself as hesitancy or learned helplessness in observed math achievement.
This may require teachers to be much more than counselors, motivators, and cheerleaders to
change math attitudes; they need to consider how they think about teaching math to lessen the
anxieties often connected to mathematics instruction. In this study, the coping mechanisms of
teachers in dealing with students with anxiety are also given focus and highlighted.

According to Hassan et al. (2019), when it comes to teaching approaches, teachers must
emphasize the mastery of sentence-based mathematics problem-solving skills and apply them
in mathematics teaching in primary school. Sentence-based mathematics problem-solving
skills can improve the students' skills when dealing with various mathematical problems in
daily life (Gurat, 2018), increase the students' imagination (Wibowo et al., 2017), develop the
student's creativity (Suastika, 2017), and develop the student's comprehension skills (Mulyati
etal., 2017).

Teachers also face challenges such as encouraging students to engage in social interactions
with them (Jatisunda, 2017) and assessing the level of sentence-based mathematics problem-
solving skills (Buschman, 2004).

The study conducted by Navida (2022) about the mathematics anxiety of first-year students at
Pangasinan State University found that mathematics anxiety and negative conceptions of
students towards mathematics are severe problems in mathematics education that need to be
addressed. Implementing effective measures to address the student's math anxiety and using a
mathematics learning approach, such as utilizing appropriate instructional materials rem,
remedial instruction, and a positive teaching approach, should be a priority for mathematics
educators. These interventions help reduce or even eradicate students' mathematics anxiety,
which could positively affect their mathematics performance. In this study, the lived
experience of teachers in handling and dealing with students with Math anxiety is set to be
explored, including how they act and react to the students' problems having anxiety in Math
subjects.

According to the study of Zakariya (2022), some effective interventions have been identified
and described, including their underlying mechanisms that foster self-efficacy. Three critical
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groups are identified for the categorization of Math self-efficacy interventions. First,
interventions that directly manipulate sources of mathematics self-efficacy. For instance, an
intervention that provides vicarious experience to students by showing them a video
presentation of an older student who narrates her/his experience, including coping
mechanisms while following the same course. Second are the instructional-based
interventions. This category of interventions embeds some sources of self-efficacy into
teaching methods or teacher training programs. An example of interventions in this category
is the teaching method that combined mastery experience with social persuasion to foster
students' mathematics self-efficacy. The third theme comprises interventions that embed self-
efficacy features in the student's learning activity. For example, computerized example-based
learning with specially designed features for improved self-efficacy is in this category
(Huang & Mayer, 2018). However, it is also essential that one should take into consideration
factors such as the age and gender of the participants, the year of students' study, and the
cultural diversity of the country.

Since this study is focused on teachers' lived experiences in handling students struggling in
mathematics, the literature and studies mentioned above will serve as a backbone for
understanding the said problem; this will also provide insights into the results of this study.

Theoretical Framework

This study is anchored on McClelland's theory of needs. McClelland's theory says that
everyone is driven by one of three needs — achievement, affiliation, or power. Different
drivers motivate different people, so understanding what motivates a person to complete a
task can vastly improve the likelihood that they will complete the assignment and do it well.
Since this study is on the lived experiences of teachers in teaching math, this theory will
provide and guide the researcher on the findings of this study. According to this theory, we
are driven by one of the three needs, the first is achievement. Teachers with the same goal
and objectives guide their students to success; this theory will provide a connection to the
results of this study, especially when it comes to teachers' pedagogical approach.

METHODOLOGY

This qualitative study utilized a descriptive phenomenological approach. This approach was
appropriate since phenomenological study describes the ordinary meaning of several
individuals' lived experiences of a concept or a phenomenon. Qualitative research
investigates relationships, activities, situations, or materials quality. This is also an approach
for exploring and understanding the meaning shared by an individual or a group as part of a
social phenomenon. Phenomenological research is a qualitative research approach that seeks
to understand and describe the universal essence of a phenomenon. The approach investigates
the everyday experiences of human beings while suspending the researchers' preconceived
assumptions about the phenomenon (Delve & Limpaecher, 2022).
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In this study, the participants were the 10 Junior High School mathematics teachers assigned
to Eastern Samar Division, where one teacher represented from grade level (Grade 7 to 10),
preferably the math subject coordinators.

In order to answer the primary research questions, the researcher chose some participants
from the different schools in the Eastern Samar Division. Two (2) teachers per grade level
from the identified schools, composing Grade 7 to 10 teacher participants who participated in
a one-time interview, and two (2) subject coordinators.

This study used the Thematic Analysis presented by Virginia Braun and Victoria Clarke and
was reviewed by Caulfield (2023). Thematic analysis is a method of analyzing qualitative
data. It is usually applied to texts; such as interviews or transcripts. The researcher closely
examines the data to identify common themes, topics, ideas, and patterns of meaning that
come up repeatedly. Thematic analysis is a method of analyzing qualitative data. It is usually
applied to texts; such as interviews or transcripts. The Researcher closely examines the data
to identify common themes — topics, ideas, and patterns of meaning that come up repeatedly.
Thematic analysis undergoes the following steps:

1. Familiarization. This step involves transcribing the data, reading and re-reading
the data, and noting down the initial ideas. Major ideas were highlighted and
written down for each transcript.

2. Generating Initial Codes. The next step is coding notable features of the data in a
methodical way. This often means highlighting portions of the text and applying
labels, aka codes, to them that describe the nature of their content.

3. Generating Themes. Now that we’ve created our codes, we can examine them,
identify patterns within them, and begin generating themes. The themes are more
encompassing than codes. In general, you’ll be bundling multiple codes into a
single theme.

4. Reviewing Themes. This is the stage where we check that the themes we’ve
generated accurately and relevantly represent the data they are based on. Take a
thorough check, back-and-forth approach that includes review, assessment,
comparison, and inquiry. The following questions can support the review:

1. Has anything been overlooked?
2. Are the themes definitively supported by the data?

3. Is there any room for improvement?
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5. Defining and Naming Themes. In defining them, nail down the meaning of each
theme and, importantly, how it allows us to make sense of the data. Once the
themes are defined, apply a concise and straightforward name to each one.

6. Creating a Report. Each theme is addressed in detail in the results section, with
attention paid to the frequency and presence of the themes in the data, as well as
what they mean, and with examples from the data included as supporting
evidence. The conclusion section describes how the analysis answers the research
question and summarizes the key points.

FINDINGS

This study explored the experiences of junior high school Math teachers in dealing with
students struggling in Mathematics School Year 2023-2024. Specifically, described the lived
experiences of Math teachers in dealing with students struggling in Mathematics and the
strategies proposed to address students’ concerns struggling in Mathematics.

The study utilized a descriptive phenomenological approach. This approach was appropriate
since phenomenological study describes the ordinary meaning of several individuals' lived
experiences of a concept or a phenomenon. The participants were the 10 Junior High School
mathematics teachers and coordinators.

Three main themes were formulated based on the responses to the lived experiences of math
teachers who deal with students who struggle in mathematics. These include Challenges
Faced by Mathematics Teachers, Varied Emotional Experiences of Students in Mathematics
Class, and Indicators of Student Difficulty in Mathematics.

In Theme 1, "Challenges Faced by Mathematics Teachers," the responses showed the
challenges faced by mathematics teachers: Exhibits of frustration, Poor performance in
assessments, Incomplete understanding of basic mathematical operations, and Computational
weaknesses.

In Theme 2, "Varied Emotional Experiences of Students in Mathematics Class,” the findings
shed light on the diverse emotional experiences of students in mathematics classes. Students'
feelings range from inattentiveness, boredom, reluctance to participate, fear, and anxiety to
excitement, eagerness to learn, interest, security, enthusiasm, and nervousness. These varied
emotions significantly impact students' behavior, attitudes, and engagement with the subject
matter, influencing their mathematics performance. Teachers observe that while some
students show initial interest and engagement, others quickly become bored or disinterested.

Additionally, many students expressed reluctance to participate in class activities, often
hiding behind their classmates or withdrawing from answering questions. Furthermore, fear
and anxiety are common sentiments among students, particularly regarding recitations and
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performance tasks. In Theme 3, "Indicators of Student Difficulty in Mathematics," teachers
offer valuable insights into the various indicators that signal when students are experiencing
difficulties in mathematics, as reflected in their responses. These indicators encompass a
range of factors, including students' inability to recall basic math facts, low assessment
scores, facial expressions during discussions, challenges with computational skills, lack of
class participation, and decline in academic performance over time. Teachers also utilize a
combination of formative and summative assessments, observation of students' behavior and
participation, and pre-assessments to monitor students' understanding and competence in
mathematics. These indicators serve as valuable cues for teachers to identify struggling
students and effectively tailor their instructional approaches to address their needs.

Three themes were formulated based on the responses on the strategies that may be proposed
to address students' concerns about struggling in mathematics. This includes Strategies to
Support Mathematics Learning, an Engaging and Supportive Learning Environment, and
Personalized Support and Differentiated Instruction.

In Theme 1, the responses gathered from the teacher-respondents offer valuable insights into
various strategies and approaches used to support students and alleviate difficulties in
mathematics learning. These strategies encompass a range of methods, including visual aids,
traditional teaching approaches, modifying assessments, unlocking word difficulties,
reviewing fundamental concepts, incorporating games and positive reinforcement, conducting
tutorials, implementing peer tutoring programs, and utilizing innovative teaching approaches.
Teachers employ these strategies to enhance students' understanding, engagement, and
confidence in mathematics. Theme 2, which was derived from the teachers' responses on
motivating students to learn mathematics, is an "Engaging and Supportive Environment."
This theme reflects the collective emphasis on fostering active engagement, creating a
positive atmosphere, and supporting students in their mathematical learning journey. It
incorporates elements such as promoting engagement through exploration, recognizing and
rewarding students' efforts, cultivating relationships, promoting a growth mindset, and
fostering a supportive learning environment. Theme 3, derived from the teachers' responses
on addressing students' concerns in Mathematics, is "Personalized Support and Differentiated
Instruction.” This theme stresses the necessity of tailoring teaching methods to accommodate
the diverse needs and learning styles of students facing difficulties in mathematics. Critical
components of this theme include differentiated instruction, focusing on fundamental
concepts, engagement through interactive activities, group collaboration, peer support,
tutorial sessions, and innovative teaching approaches. These strategies aim to empower
students to take ownership of their learning, overcome challenges, and succeed in
mathematics by creating an inclusive and encouraging educational setting.

Conclusion

Based on the findings of the study, the following conclusion were drawn:
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Despite efforts from both teachers and students, issues such as frustration, poor performance,
incomplete understanding of foundational concepts, and computational weaknesses persist.
These challenges can be particularly challenging for new teachers, but with time and
experience, they learn to adapt to the individual needs of their students. While progress may
be slow and incremental, teachers find fulfillment in witnessing student performance
students.

The experiences shared by teachers reflect the multifaceted nature of mathematics subjects,
highlighting the importance of addressing learning gaps and providing adequate support for
struggling students. In terms of the diverse emotional experiences of students in mathematics
classes, this only implies that students significantly influence students' attitudes and
engagement with the subject, ultimately impacting their performance in Mathematics. This
stresses the importance of addressing students' needs, and Math teachers should continue to
prioritize strategies for promoting emotional well-being in mathematics education where they
acknowledge and address the diverse emotional experiences of students in Mathematics.

In terms of the various indicators that teachers use to identify when students are experiencing
difficulties in mathematics, these indicators encompass a range of factors, including students'
students in assessments, behaviors during class discussions, and observable expressions of
struggle. This shows that teachers can effectively identify struggling students and intervene to
provide the necessary support by employing a combination of formative and summative
assessments, diagnostic tools, and ongoing monitoring of students' students. Additionally,
teachers' teachers of students' students, engagement and facial expressions offer valuable
insights into their understanding and competence in mathematics. This emphasizes the
importance of proactive monitoring and assessment practices in identifying and addressing
students' students in mathematics.

The findings from diverse strategies to support students and alleviate difficulties in
mathematics learning imply that teachers utilize various techniques and methods designed to
enhance students' engagement and confidence in mathematics. Overall, the findings highlight
the importance of employing effective strategies to support students' students' learning and
alleviate difficulties they may encounter. The central theme, "Engaging a Supportive
Environment," stresses "the importance of creating an inclusive and encouraging atmosphere
where students feel empowered to engage with mathematical concepts actively. This theme
highlights the significance of imparting knowledge and nurturing confidence, resilience, and
a positive attitude towards mathematics.

Lastly, the theme of "Personalize™ Support and Differentiated Instruction” emphasizes"” the
importance of tailoring teaching strategies to meet the diverse needs of students facing
challenges in mathematics. This implies that through implementing differentiated instruction,
focusing on fundamental concepts, engaging students through interactive activities, providing
ongoing teacher training, fostering group collaboration and peer support, offering tutorial
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sessions, and incorporating innovative teaching approaches, teachers can help struggling
students overcome obstacles and achieve academic success in mathematics.

Recommendation

Based on the conclusion, the following are recommended:

1.

Teachers should employ varied instructional strategies and approaches to
accommodate the diverse learning needs of students. This includes providing
additional support, alternative explanations, and supplementary materials for
struggling learners.

Schools should offer targeted interventions, such as small-group instruction, tutoring
sessions, or specialized programs, to support students struggling with mathematics.
These interventions should be tailored to address specific learning gaps and
challenges teachers identify.

Teachers can also utilize technology-enhanced learning tools and resources that can
help facilitate personalized and interactive learning experiences for students.

Teachers should also collaborate with parents and caregivers by establishing open
communication channels with parents and caregivers, which is essential in supporting
students' learning both in and out of the classroom.

Teachers should continue to foster a positive and supportive learning environment in
mathematics classrooms by emphasizing encouragement, praise, and positive
reinforcement.

Teachers are highly encouraged to foster collaboration and sharing of best practices
where teachers share successful teaching strategies, resources, and approaches for
supporting students in mathematics. It is essential to provide platforms for teachers to
collaborate, exchange ideas, and learn from one another's experiences in addressing
students' difficulties in mathematics. It is also essential to seek support from school
counselors, special educators, and other support staff to address the diverse needs of
students.

Schools and academic institutions should invest in professional development
programs for mathematics teachers to enhance their skills and knowledge in
addressing the needs of struggling students. This may include workshops, seminars,
and peer collaboration opportunities focused on effective teaching strategies and
interventions for students working in mathematics.
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